












This Chapter presents introductory information about factors that contribute to student truancy. Foremost the Chapter focuses is on the background and statement of the problem of the study. The Chapter also underlines the purpose and objectives of the study, the research tasks and questions, the significance of the study, scope of coverage, limitations and delimitations of the study, key operational terms used and a conceptual framework of the study. 

1.2	Background to the Problem
Compulsion of students to attend school is a reflection of the importance the nation places on education as well as a recognition that regular attendance is necessary if education is to effectively prepare a child for adulthood. Truancy which often leads to dropping out of school before completion has negative consequences for children, the kind of adults these children will become, and the society in which they live in. Truancy among students endangers the chances they have of achieving their educational goals. 

Truant behaviours are generally associated with various psychosocial problems. It is apparent that truancy is among complex problems that exist in most schools worldwide and affect learners’ performance. Truancy is a problem as many educators believe that daily school attendance is essential if students want to learn and achieve. Truancy is a form of behaviour that is generally overlooked by the public at large (Reid, 2000a). Truancy refers to the behaviour of learners who do not attend school regularly as required by the school, parents and even the educational authorities.

Truant behaviour is a problem for the individual, the family, the school and the society in general (Moseki, 2004). Truancy is the first and best indicator that a student is heading for trouble as students who habitually miss school exhibit loss of learning and instruction. The school system also suffers when students are absent because  leads to loss of instructional time that often must be repeated for the absentee students, which in turn leads to loss of instructional time for other students. Furthermore truancy in students, affects their school performance especially when they are in a group or teamwork for their assignment and projects, since grouping will help to develop students’ cooperation and ability to share and gain knowledge from their group mates. Likewise, group mates will also miss the opportunity of gaining knowledge from the absent student (Koppenhaver, 2003).

Studies have shown that the occurrence of truancy is encouraged by a number of negative factors which cause students to absent themselves habitually and unofficially from school (Baleinkorodawa, 2009). They include the influence of drugs, gangs, family pressure, lack of parental control and an aversion to the structured school environment (Van Breda, 2006). Interaction of individual characteristics, family circumstances, socio-economic and school factors cause truancy among children (Smith, 1996). Peers may also serve as models in reinforcing undesirable behaviours amongst other learners. Peers who are involved in truancy often end up becoming delinquents. On the other hand, truancy could be caused by learners’ perception of the relevance of the subject taught to the world of work (Khoza, 1997). Some truants perceive their school subjects to be less important and they do not know what careers to follow after completing school (Seerane, 1997). Other studies have shown that many truants do not go to school because they have already lost their interest for school (Kisslinger, 2006).

The problem of truancy is the same for many African countries including Tanzania. It is suspected that truancy in Tanzania is encroaching even to the newly established community secondary schools. However, some programs have been introduced to reduce this problem so as to ensure that learners attend school regularly. Different strategies are in place at schools to record attendance. All schools are compelled to record the attendance of learners in class registers on a daily basis. Schools are at liberty to devise additional measures for keeping and monitoring attendance records and certain schools do ‘spot checks’ in order to track students who are absent during lessons (Moseki, 2004).

It has been observed that learners tend to miss lessons during the first and second periods, as well as during the last five periods. The tendency of missing certain lessons towards the end of the school day shows that some form of ‘hidden truancy’ is prevalent and that pupils can be marked present in the register but fail to attend lessons (Masithela, 1992). On the other hand, they may come late and be marked absent or be somewhere in the school premises not attending certain lessons or periods, but still be marked as being present on the class register. There is also a failure to acknowledge that learners may leave school after having been marked as being present on class registers (Moseki, 2004).

In a survey conducted by the Association of Heads of Secondary Schools in the Region (TAHOSSA) in 2011 to find out the reasons for persistent poor performance by secondary school students in Tanga Region, it was identified that truancy is one among a number of factors contributed to the problem. Some schools which are located far away from residential areas seemed to encourage truancy among students which in turn appeared to be seriously affecting performance. Mussa, the headmaster of Tanga-based Mkwakwani Secondary School, said that truancy depended on the location of the school. In urban areas, he noted, truancy was as a result of students skipping school to work as bodaboda operators, sell second-hand clothes, and go to internet cafes where they play computer games. Mussa lamented that "We have 'invaded' these internet joints and found that our students browse the web, especially face book and twitter,” The effect of such habit is that young people miss the opportunity to get education at the right age, while learning bad ethics and ignoring academic work at school (Abdallah, 2011). 

1.2	Statement of the Problem
It is obvious that truancy is one of the serious problems that exist in most community secondary schools in Tanzania today and affect students’ performance. Despite all efforts undertaken by the government and school administration to control it, truancy is stills a problem that affects many schools.  Much has been talked about the spread of truancy in secondary schools. It is suspected that this situation may spill over to community secondary schools. There are not many studies in Mbeya region carried out, that have seriously attempted to explore the source of truancy in community secondary schools. The question that the community and educational officers ask themselves is; what are the persistent contributing factors to student truancy in community secondary schools? What should be done to reduce the problem of truancy in our community secondary schools? Therefore, the intention of the present study is to examine the factors contributing to truancy and recommend solutions to the problem of truancy among students in community secondary schools in Tanzania.


1.4	Purpose of the Study
The purpose of this study was to examine the contributing factors to the prevalence of student truancy in community secondary schools in Tanzania.

1.5	Objectives of the Study
 (i)	To examine the magnitude of the problem of truancy in community secondary schools.
(ii)	To identify the factors contributing to truancy in community secondary schools.
(iii)	To explore the family efforts in reducing student truancy.
(iv)	To identify the consequences of truancy.
(v)	 To recommend possible strategies which community secondary schools could adopt to reduce truant behaviour.

1.6	Research Tasks and Questions
The following research tasks and questions guided the study, basing on the set study objectives.
Task 1
To examine the magnitude of the problem of truancy in community secondary schools.
Research Questions
i.	Does truancy exist among Mbeya community secondary school students?
ii.	What is the level of truancy incidences in Mbeya community secondary schools?
Task 2
To identify the factors contributing to truancy in community secondary schools.
Research Questions
i.	Does internet surfing cause students to skip schools?
ii.	Does economic hardship cause students to abscond schools? 
Task 3
To explore the family efforts in reducing student truancy.
Research Questions
i.	Do schools communicate with families about students’ school attendance?
ii.	Are families involved in monitoring students’ school attendance?

Task 4
To identify the negative consequences of truancy among Mbeya community secondary school students.
Research Questions
i.	Do truant students drop out of school?
ii.	Do truant students engage into delinquent activities?

Task 5
To investigate possible strategies which Mbeya community secondary schools could use to reduce truant behaviour.
Research Questions
i.	Do schools educate the students on the negative consequences of truancy?
ii.	Do schools consult with parents when their children do not show up at school?

1.7	Significance of the Study
The findings of this study will reveal the root causes of the problem of truancy among community secondary school students. Secondly, the findings of the study will serve as a guide to parents, educational officers, policy makers and planners on assisting truant students in community secondary schools to change their deviant behaviours. The study will also stimulate further researches to be done to investigate the problem of student truancy in community secondary schools.

1.8	Scope of Coverage
The study was conducted in two districts of Mbeya region; it involved six community secondary schools three schools from Mbeya urban district and three schools from Mbeya rural district. The sampled schools were Itiji, Mwakibete and Ilemi community secondary schools (from Mbeya municipality) and Lwiwa, Inyala and Imezu community secondary schools (from Mbeya rural district). The study termed these schools “Mbeya community secondary schools”. It was assumed and believed that the six community secondary schools would adequately provide usefully information for this study. 

1.9	Limitations of the Study
The main limitation of this study was on the part of student respondents who were frightened to express their feelings and experiences. This problem was overcome by assuring them that the information they gave would solely be for educational research purposes, and that their views would be treated as confidential. Secondly, it was observed that many schools did not keep properly the daily attendance records of their students. This situation led to missing some of the important data needed on the issues of students’ daily attendance records. This also limited the possibility of understanding the magnitude of truancy in Mbeya community secondary schools. Lastly, the parents and guardians were noted not to support and follow up the academic progress and school attendance of their children hence, they were not aware of what was happening in schools. This limited them to provide valid and reliable information about their children’s daily school attendance.

1.10	Delimitations of the Study
This study specifically dealt with the factors that contribute to the prevalence of student truancy among Mbeya community secondary schools students. The data related to the problem under investigation was obtained from 6 out of 51 community secondary schools in Mbeya districts. Thus the findings might not necessary be generalizable to apply to other community secondary schools and areas in Tanzania, however some aspects of the study may be applicable elsewhere depending on the prevailing situation.

1.11	Key Operational Terms
This section gives the meaning of some key operational terms used in the study:
(i)	Truancy is broadly defined as unauthorised absence from school. The definition is adopted with the assumption that absence from school with the knowledge and permission of the school and parents or guardians does not constitute truancy.
(ii)	Truant is a learner who, after being registered at a school, absents himself or herself from school or lessons without a legitimate reason or permission from parents or the school officials.
(iii)	Blanket truancy is absence from the whole school day which is usually reflected on the school register.
(iv)	Habitual truancy is a specific number of consecutive unexcused absences from school or a total number of unexcused absences over a semester or school year  
(v)	Post-registration truancy is the absence from a particular lesson or lessons and occurs when the learner is marked present but fails to turn up at lesson or lessons.
(vi)	Community members are parents and potential parents, who have an interest to the school.
(vii)	Mbeya community secondary schools in this study refer to community secondary schools located in Mbeya municipality and rural districts.

1.12	Conceptual Framework of the Study



























Figure 1:  Contributing Factors and Consequences to Student Truancy 
Source: Modified from Baker et al., (2001): Van Breda (2006): McCown and Johnson (1993).

In the conceptual framework the four segments aligned at the top from the left to the right, present the causative factors of truancy among the students, while those shown in the single box at the bottom show risk factors that usually befall truant students. The correlates of the factors of truancy are briefly described below.

Family factors include poverty, family pressure, broken families, chaotic family life,
alcohol or drug abuse, ignorance of school attendance laws, negative attitudes
towards education, lack of guidance or parental supervision, domestic violence, and 
poor home environment.

School factors include an unsupportive school environment, inadequate number of
teaching staff, lack of teaching and learning materials, poorly taught subjects, poor school attendance laws, school size, type of school supervision, and harassment of students by fellow students and also from teachers and teachers’ use of abusive language.

Student factors include physical violence, bullying, isolation, fear, shame feelings, low self esteem, drug and alcohol abuse, lack of understanding of attendance laws, lack of social competence, mental health difficulties and poor physical health

Economic factors include child labour, education costs, parental low-income, single parent homes, high mobility rate, household cattle rearing and involvement in petty business.

1.13	Organisation of the Study


















This Chapter revisits some relevant literature and factors contributing to student truancy. The Chapter is divided into several sub-sections which highlight an overview of the factors contributing to truancy, the four categories of truancy factors, the extent of the family efforts in reducing student truancy, attendance policies at schools, the negative consequences of truancy, and traditional approaches to truancy reduction together with the knowledge gap.

2.2	An Overview of the Factors Contributing to Truancy
Research literature clearly demonstrates that there is no single cause of truancy (Reid, 2000a). A chaotic family life, an unsupportive school environment, student variables, economic influence, school community and other social variables are assumed to be strongly associated with truancy. Some researchers have found that the problem is associated with macro-societal factors such as the nature of class system (Van Breda, 2006). Others locate it to micro-societal factors such as individual family structure, attitudes and standards of behaviour within the family. It is also believed that truancy can be resulted by a possible personality trait, physical and psychological characteristics or poor educational attainment (Van Breda, 2006).
2.3	The Four Categories of Truancy Factors
The literature review identified the four categories of truancy factors: - namely family, school, student and economic factors. The following is a brief description of each of truancy factor according to Baker, Sigmon, and Nugent (2001).
2.2.1	Family Factors that May Cause Truancy
The social environment that parents and other family members create is of paramount importance to children's development. Family interactions in children upbringing can predict the nature of children's interactions with adults and peers in wider communities (Herrera and Dunn, 1997). Fundamental children’s social developments are the opportunities that are created during their interactions with parents at home whether they are good role models or not. During their early upbringing, in the period when children have gained relative independence from a primary caregiver and have not yet started formal school, children shape their relationships with their parents. However, their contributions to these relationships are also dependent on the opportunities and the model provided by their parents (Mavoa et al., 2003). 

It has been experienced that parents’ involvement in their child’s early upbringing has an impact, not only through child specific learning activities, but through changes in a network of interrelated family factors such as home environment, parental expectations for their children's performance, and increased cognitive stimulation (Bronfenbrenner, 1979). Families who are under stress have difficulties in staying together. Students who are likely to be truant come from families with single parents or broken families (Mc Cown and Johnson, 1993). Other studies show that more than half of those charged with school non–attendance were from homes where at least one parent was absent (Collins, 1998). Furthermore, it has been highlighted that individuals with larger numbers of siblings and only one parent present are more likely to demonstrate truant behaviour (Reid, 2000a).  Other factors that are found to be common among the families of the truant include indulging in alcoholism, physical and mental illness, and violence and family disorganization (Collins, 1998; Reid, 2000a).

2.2.2	School Factors that  May Cause Truancy
The relationship between school and student attendance is controversial in large part because it calls into question a variety of approaches in the policy and teaching methods used by teachers to motivate young people to learn (Hanushek, 1997). Educational and sociological research also suggests that the school system itself may be influencing truancy (Smith, 1996). 

There is a theory which propounds that truancy is caused by various aspects of the school (Carlen et al., 1992). This theory explains truancy as a response to an inadequate education system. It appears that this theory is based on the perception that the schools and the education system in general are lacking motivation, and thus force some learners to reject the very education that is thought to give them a better future. Proponents and supporters of this perspective would therefore argue that what is happening in the schools and the education system in general is what actually makes learners become truants.
In addition, there were identifiable factors within the schools that were closely associated with the development of truanting behaviour among young people (Keys, 1994). Literature review has highlighted a body of theoretical and empirical literature which looks at the school itself as a cause of truancy (O’Keefe, 1994). It was noted that school factors play a more important role than others in causing truancy and contributes to large numbers of young people dropping out from schools in South Africa (Noguera, 2003).
 
Truants, however, tend to feel insecure and see themselves as ‘outcasts and rejected at schools’ (Van Breda, 2006). A study by Britten in Europe (2002) “Who is to blame for kids dropping out of school?” found that 27% of the participants alleged that educator conflict and hatred towards certain learners were significant factors in truant behaviour. Another study, found that institutional factors such as teachers, boring subjects, gang affiliation, and detention contributed to truancy. Additional reasons for truancy included the negative impact of bullying from other learners, disappointment with school and the desire to leave school permanently (Ryan, 2001). It was depicted that the structure of junior high schools in South Africa, students with the highest rate of truancy were those with the most inflexible attendance policies (Capps, 2003). Learners in these schools were reportedly more likely to believe that educators and administrators did not care about them and their attendance (Van Breda, 2006). 

The New Zealand Curriculum Framework focuses on the individual student as the centre of all teaching and learning. However, certain teachers still employ an authoritarian type of teaching which could result in learners absenting themselves from school (Wiles et al., 2000). Usually students want to have open-minded, modern and enthusiastic teachers because keen teachers help students to be passionate with their work, teachers who are closest to their parents and who know what they like, and what they do not like (Horng et al., 2005). When students arrive in a classroom they tend to establish relationships with people around them, especially the teachers. If the teacher makes the effort to understand the students and their background, a good relationship is likely to develop. This is important because if students have problems they can speak freely with their teachers to find a solution that is good for them (Pajares, 1992). If the student–teacher relationship is maintained in good faith and the communication between them is effective, students will have more respect for the teacher and pay more attention in his/her classes. Social connections enrich students’ academic worlds by providing practical and emotional support; offering a means for relaxation, fun and enjoyment; and providing opportunities to voice frustrations, to self-disclose and encounter new experiences (Paine, 2002). At the same time good social connection between students and teachers makes learning more interesting. If the relationship is bad, and trust, respect and understanding is not maintained, then going to school will not be so encouraging for students and they will lose interest in school and their teachers. 

2.2.3	Economic Factors that May Cause Truancy
The home background according to Programme International Student Assessment (PISA) influences academic and educational success of students and school work, while the economic status reinforces the activities and functioning of the teachers and students (Willms, 2000). On the other hand, where a child suffers parental and material deprivation and care due to divorce or death, or absconding of one of the parents, the child's schooling may be affected as the mother alone may not be financially buoyant to pay school fees, purchase books and uniforms, such child may play truant, thus his/her performance in school may be adversely affected (Shittu, 2004).
In most African countries in particular Tanzania, parental income and education are correlated with the student truancy. The cost of education can be regarded as the main cause of truancy. For instance, the majority of Tanzanians depend on land and derive most of their income for the family from both agricultural and animal production. Parents therefore, need manpower to work in the farm in order for them to meet the education cost. Poor families, who do not have labourers, sometimes find it necessary to engage their children to work on family land or caring for cattle. In such situation children are compelled not to attend school regularly.

2.2.4	Students Factors that May Cause Truancy 
The contributing causes of truancy are inborn and located within the students. Truancy relates to various identified personality aspects of the learner (Carlen et al., 1992). Personality is defined as the individual’s psychological, physical and spiritual characteristics that determine his/her behaviour in context in which he/she finds himself/herself (Meyer and Viljoen, 2003). Poor social skills and a lack of confidence are also factors that contribute to truancy (Edward and Malcolm, 2002). It is asserted that boredom, isolation and lack of friends can pull a learner off school. Push factors are personal aspects within the learner, which may include shyness, a tendency to become easily distracted or bored and perhaps inability to make friends (Lewis, 1995). It appears that the inability to cope with the demands of making friends triggers a strong impulse to escape from the anxiety-provoking situation, thus leading to truancy. Research indicates that certain personality traits, including lower levels of self-esteem make some learners more prone to truancy than their peers (Reid, 2000a). Also truancy is mentioned as one of the behaviours that are associated with conduct disorder (Sue, Sue and Sue, 1997). Antisocial behaviour that an individual with conduct disorder may display include defying authorities, lying, fighting, cruelty to animals and people, as well as truant behaviour. In addition, feelings of alienation from school and higher levels of anti-social behaviour are some of the characteristics displayed by many truants (Reid, 1999).
 
From the literature review, it can also be depicted that truants tend to perform poorly in examinations. For instance, in English subject, secondary school learners who admitted that they have once engaged in serious truancy were likely to report low levels of exams performance (Gray and Jesson, 1990). Learners who play truant are more likely to have repeated a certain grade at school. Research findings indicated poor school results often precede obstinate truancy even though research evidence suggests that there is no direct relationship between intelligence and truancy (Van Petegem, 1994). Truancy is linked to a lower level of academic self-concept since these learners tend to perceive themselves as having less ability than their peers (Reid, 1997). On the other hand disaffected learners who were also truants attributed their success and failure to relative effort instead of ability (Solomon and Rogers, 2001). Moreover, studies by Danesy and Okediran (2002) indicated that street hawking among young school students have psychologically imposed other problems, like sex networking behaviour, juvenile delinquent behaviour, which takes much of the student school time that necessitated the poor academic performance and drop out syndrome noticed among young school students. 
2.3	The Family Efforts in Reducing Truancy
Improving student attendance at school requires a holistic approach that addresses school and classroom factors, as well as factors outside of school such as family. Schools and teachers, however, cannot solve attendance problems alone. Family processes also are important influences on student truancy. Specific parental behaviours such as monitoring students’ whereabouts, parent-child discussions about school, volunteering at school, and Parent-Teacher Association (PTA) or Parent-Teacher Organisation (PTO) membership have all been shown to predict lower levels of truancy among students (Astone and McLanahan, 1991; Duckworth and DeJong, 1989; Lee, 1994; McNeal, 1999). Although most schools have not collaborated systematically with families to reduce truancy, home-school connections are recognized as an important strategy to increase student attendance (Cimmarusti, James, Simpson and Wright, 1984; Corville-Smith, Ryan, Adams, and Dalicandro, 1998; Epstein and Sheldon, 2002; Weinberg and Weinberg, 1992; Ziesemer, 1984). 

Educators have a responsibility to help families become involved in reducing student truancy. Studies show that when schools develop programs of school-family partnerships, they have higher levels of parent involvement (Desimone, Finn-Stevenson and Henrich, 2000; Epstein, 2001; Sheldon, 2003b; Sheldon and Van Voorhis, 2004), higher percentages of students pass standardized achievement tests (Sheldon, 2003a), and schools take fewer disciplinary actions with students (Sheldon and Epstein, 2002). There is, then, good reason to believe that the development of partnership programs can decrease truancy. High quality partnership programs implement a range of family involvement activities focused on specific school goals for students (Epstein, 1995; Epstein, et al., 2002).

According to Epstein and Sheldon (2002), there are six types of involvement through which schools can connect with families in order to improve specific student outcomes: (1) parenting (2) communicating (3) volunteering (4) learning at home (5) decision making and (6) collaborating with the community. Comprehensive high quality partnership programs include practices for all six types of involvement, focused on specific school goals for students. Moreover, Epstein and Sheldon (2002) found that several family involvement practices were associated with student attendance including rewarding students for good attendance, communicating with families about student attendance, providing families with information about people to contact at school, conducting workshops on attendance, and providing after-school programs for students 

From the literature review it can be suggested that student attendance might improve if schools take a comprehensive approach by implementing activities that support good attendance, conducting effective home-school connections, and remaining focused on the goal of improving and maintaining student attendance. Other research findings have indicated that communicating clearly with families was especially useful strategy of reducing student truancy. Studies found that making phone calls to parents of absent students was associated with improved student attendance (Helm and Burkett, 1989; Licht, Gard and Guardino, 1991). Also, providing timely information to families about attendance status of their children helped improve attendance rates in high schools (Roderick et al., 1997). Keeping parents informed of their children’s attendance at school allowed parents to monitor and supervise their children more effectively. 

2.4	Attendance Policies at Schools
At the international level, Morris and Rutt (2004); Railsback (2004) and Staffordshire Department of Education (2001) have pointed out best practices for good attendance policies. They have highlighted that schools that have been successful at reducing and managing truancy apply attendance policies that:-
	Are based on principles that apply to the entire community in which the school is located.
	Promote effective learning and teaching about positive behaviour and regular attendance.
	Clearly define the role of learners, educators and principals in promoting positive behaviour and regular attendance.
	Include an explicit set of standards or a code of conduct for behaviour and attendance.
	Clearly stipulates what the rewards are to encourage positive behaviour and regular attendance.
	Indicate what support is available for pupils whose misbehaviour or attendance records reflect significant learning or personal problems.
	Specify what support and training is available to help staff manage challenging pupils’ behaviour and absence.
	Specify what support is available for parents who wish to learn more about how to improve behaviour and support attendance.
	Ensure that staff, parents/caregivers and learners are consulted during policy formulation processes.
	Specify what resources at the school are available and will be used to improve behaviour and attendance.
	Set out clearly how the policy will be monitored and reviewed.
	Set high expectations for students, foster self-discipline among students and create a positive school climate and community 
2.6	The Consequences of Truancy
Truancy has a number of unfortunate consequences—not just for students, but for schools and communities as well. It is not surprising that truancy affects academic achievement. A National Centre for School Engagement (NCSE) in USA literature review (Heilbrunn, 2007) found that truants have lower grades, need to repeat grades, drop out of school, are expelled from school, or just do not graduate from high school, at higher rates than students with fewer unexcused absences. The findings from the review indicated that there is evidence that at least some schools and districts expel or otherwise “push out” students who are both truant and low-achieving. This removal can raise the school’s overall level of academic achievement as measured by grades, grade promotion, and graduation rates. The review also pointed out that students, who are consistently truant, sometimes have behavioural issues that disrupt classrooms, making it difficult for teachers to teach and other students to learn and causing administrators to spend time on disciplinary issues.
Evidence from  literature indicate that truancy is a risk factor  in a number of ways including substance abuse, delinquency, gang activity, serious criminal behaviour (such as car theft and burglary), and dropping out of school (Baker at al., 2001). Other research showed that truancy itself can lead to (or reinforce existing) risk behaviours, given that children who are not in school are unsupervised and removed from the influence of positive peers and adults (Heilbrunn, 2007). There are a number of studies showing that effective truancy reduction programs can produce a marked decline in delinquency and crimes committed by school age youth (Heilbrunn, 2007).
Findings from literature review indicate  that adults who were chronically truants from school when young are at elevated risk for a host of problems, including poor physical and mental health, poverty and welfare, imprisonment, and raising children who themselves exhibit problem behaviours (Baker et al., 2001). Truancy has long-term economic consequences for both schools and communities. State aid is often distributed to schools or districts based on their average daily attendance. Several municipalities have had remarkable success at increasing state aid to their school through truancy reduction programs (Heilbrunn, 2007). The use of attendance as an indicator of a school’s effectiveness under No Child Left Behind (NCLB) Act of 2001 in United state has implications for the distribution of federal resources to schools and districts. Given the fact that truancy is a risk factor for dropping out of school, it has a long-term effect on public finance. One study estimated that each individual who does not complete high school costs a lifetime average of $200,000 in public money over and above similar costs for high school graduates. (Heilbrunn, 2007).
2.7	Traditional Strategies to Truancy Reduction
The most basic traditional response by schools to truancy was to call or meet with parents after students being absent. Some schools called parents if a child did not show up at school to make sure that the student was not “playing hooky.” Police departments in USA would sometimes question students of school age who were found not in school during school hours, bringing them either home or to the school (a practice made more difficult in recent years by open campuses and the amount of serious crime requiring police attention). In the past, schools often suspended or even expelled habitually truant students. Little thought was given to preventing truancy by means other than the threat of suspension—the logic of which went relatively unquestioned until the last decade. Suspending or expelling truants essentially rewards their desire to avoid school, causes them to fall behind in their school work, and does little to encourage more consistent attendance. 
Schools can take habitual truants to juvenile or family court. Six hundred twenty-nine of every 1,000 in the USA truants petitioned to the courts are adjudicated as status offenders. A status offence is an act that becomes an offence by virtue of the person’s age. For example, it is illegal for minors not to be in school, buy alcohol, or run away from home. None of this is the case for adults. Of the adjudicated youth, 491 were placed on probation, 65 were placed in group or foster homes, 55 received other sanctions, and 17 were released (Puzzanchera et al., 2004). 
In many states, parents could be fined or jailed if their children are habitually truant, which has not proven effective. Parents were rarely called into court unless a young child is involved (Smink and Heilbrunn, 2004). Schools could be reluctant to file truancy petitions against children or parents because of the time school staff would need to spend in court (Smink and Heilbrunn, 2004). Police were similarly inclined to initiate prosecution of children or their parents. Only 10 percent of the truancy cases formally handled by courts from 1985–2000 were referred by police departments (Puzzanchera et al., 2004).
There are good reasons why courts hesitate to jail parents or place children in foster care or detention for truancy. Removing the parent from the home or the child from the school can be counterproductive in terms of attendance. Evidence that exists shows that the threat of such sanctions—and the sanctions themselves—do not reduce truancy (Wall, 2003). There is also no evidence that placing youth in detention deters truancy (Smink and Heilbrunn, 2004; Heilbrunn, 2004). In the last two decades, school districts, juvenile and family courts, and police departments have begun to take more sophisticated approaches to truancy, approaches that seek to prevent rather than punish truants, that questions the logic of out-of-school suspensions, and that respond to all four categories of truancy factors (family, school, economic, and student).
2.7.1	Modern Strategies to Truancy Reduction
Research findings indicate that truancy can be reduced by programs and activities designed to improve the overall school environment and safely attach children and their families to the school, and enable schools to respond to the different learning styles and cultures of children. Children are less likely to avoid school if they feel safe, comfortable, and cared for and engaged in a productive and rewarding activity such as effective education. According to Smink and Reimer (2005), the National Dropout Prevention Centre/Network, Clemson University located in Clemson, in South Carolina, United States recommends 15 effective strategies that fall into four general categories: school and community perspective, early interventions, basic core strategies and making the most of instruction. The four general categories are described below.
2.7.1.1	School and Community Perspectives on Truancy
Students are part of a school community, but they are also part of the community outside the school grounds. Effective schools are integral parts of their communities and, as a result, have strong business and community support. Truancy issues are community problems, not just school problems. Therefore to set the stage for comprehensive truancy reduction, there are three critical strategies that serve as a baseline for the other strategies:
	Systemic Renewal-This strategy calls for a continuing process of evaluating goals and objectives related to school policies, practices, and organizational structures as they impact a diverse group of learners. To prevent and correct serious truancy problems, schools need to change the way they are structured, improve the quality of courses, and intensify interpersonal relationships between students and teachers.
	School-Community Collaboration–This is when all groups in a community provide collective support to the school, hence providing for a strong infrastructure which sustains a caring environment where youth can thrive and achieve.
	Safe Learning Environments-This provides for a comprehensive violence prevention plan, including conflict resolution, and deals with potential violence as well as crisis management. A safe learning environment provides daily experiences, at all grade levels, which enhance positive social attitudes and effective interpersonal skills in all students.
2.7.1.2	Early Interventions
Early identification of truancy issues is vital to ensuring a successful school experience. When identified early, attitudes and behaviours can often be changed before they are deeply entrenched. These strategies are most effective when implemented at birth, but continue throughout a child’s school years. This can be achieved by observing the following means:

	Family Engagement-Has a direct, positive effect on children’s achievement and is one of the most accurate predictors of a student’s success in school.
	Early Childhood Education-Birth-to-five interventions demonstrate that providing a child additional enrichment can enhance brain development. 




2.7.1.3	 Basic Core Strategies
These are student-centred strategies that provide dynamic and meaningful learning opportunities in alternative, traditional and community settings. All these are designed to keep students in school and on a path toward graduation.
	Mentoring/Tutoring-Mentoring is a one-to-one caring, supportive relationship between a mentor and a mentee that is based on trust. Tutoring, is also a one-to-one activity that focuses on academics and is an effective practice when addressing specific needs such as reading, writing, or math competencies. 
	Service-Learning-Connects meaningful community service experiences with academic learning. This teaching/learning method promotes personal and social growth, career development, and civic responsibility and can be a powerful vehicle for effective school reform at all grade levels.
	Alternative Schooling-Provides potential truants a variety of options that can lead to graduation, with programs paying special attention to the student’s individual social needs and academic requirements for a high school diploma.
	After-School Opportunities-Many schools provide after-school and summer enhancement programs that eliminate information loss and inspire interest of students in a variety of areas. Such experiences are especially important for students at risk of school failure because they fill the afternoon “gap time” with constructive and engaging activities.
2.7.1.3	Making the Most of Instruction
What happens in the classroom is at the heart of keeping students in school. Strategies that address the different learning styles of students increase the knowledge and skills of teachers, and harness the power of technology that can increase learning and reduce truancy. These school-based interventions are particularly effective with students in at-risk situations.
	Professional Development-Teachers who work with youth at high risk of academic failure need to feel supported and have an avenue by which they can continue to develop skills, techniques, and learn about innovative strategies.
	Active Learning-Embraces teaching and learning strategies that engage and involve students in the learning process. Students find new and creative ways to solve problems, achieve success, and become lifelong learners when educators show them that there are different ways to learn.
	Educational Technology-Technology offers some of the best opportunities for delivering instruction to engage students in authentic learning, addressing multiple intelligences, and adapting to students’ learning styles. Individualized instruction-each student has unique interests and past learning experiences. An individualized instructional programme for each student allows for flexibility in teaching methods and motivational strategies to consider these individual differences.





There are also interventions specifically designed to reduce truancy in Portland, Northwest (Railsback, 2004). These include the following types of activities and programmes:
2.7.2.1	Attendance policies-are school and district regulations concerning student attendance requirements, excused and unexcused absences, and the consequences for truancy. A review of the research on attendance policies reveals that the most effective attendance policies are those that promote attendance rather than punish absence, especially through out-of-school expulsion. Policies should be clear and consistent across the entire school district. Students, parents, and staff must understand these policies, and especially the difference between excused absences and truancy.
2.7.2.2	Early intervention programmes-identify students who have started skipping school and work with these children and their families before they become habitual truants. Early intervention programmes might involve calling families after an unexplained absence, explaining the importance of consistent attendance at school, and helping them solve problems that might affect their children’s presence in school such as transportation issues.
2.7.2.3	Pro-attendance culture-is promoted in the school by, for example, rewarding students for consistent attendance, and holding events and campaigns that reinforce the importance of attendance. Some of these efforts also reach out to parents and the community through public education campaigns and events to create pro-attendance cultures in the family and community that reinforce attendance of the school.
2.7.2.4	Alternatives to adjudication for truancy-allow students who are truant to avoid formal adjudication. Such alternatives include community truancy boards that negotiate contracts between schools, truant students and their families for more consistent attendance or peer or teen courts composed of other students. These contracts can include restrictions on student behaviour, such as confining the student to the campus during lunch hours as well as participation by the student and/or the family in specialized services when appropriate.
2.7.2.5	Court-based truancy reduction programmes-are based in juvenile or family courts, but attempt to provide services to truants and their families as an alternative to adjudication while acknowledging the possibility of adjudication as a motivation for becoming involved with these services.
2.7.2.6	Alternative education programmes-are specifically for students whose truancy results from a divergence between the school’s educational practices and individual student’s learning styles. These might include occupational or career education programmes or advanced courses in local community colleges, depending on student interest and ability. Some evaluation studies show that targeted truancy reduction programmes can work (Smink and Reimer, 2005, and NCSE, 2005). Given the limited evaluation data, it is difficult to determine exactly what type of truancy prevention programme works best and for whom. However, two recent reports provide an overview of the common elements of programmes that effectively reduce truancy and promote school attendance. Railsback (2004) in Portland, Northwest found that effective strategies for increasing student attendance fell into four broad categories:
	Sound and reasonable attendance policies with consequences for missing school.
	Early interventions, especially with elementary students and their families.
	Targeted interventions for students with chronic attendance problems.
	Strategies to increase engagement and personalization with students and families that can affect attendance rates: family involvement, smaller learning community structures, mentoring, advisory programmes, maximization and focus on learning time, and service learning
2.7.2.7	Critical components necessary for effective truancy prevention programmes 
According to Reimer and Dimock (2005), there are effective truancy programmes which are as follows.
	Collaboration-including a broad-based multidisciplinary collaboration of the agencies and organizations whose involvement can affect truancy such agencies and organization include schools, juvenile courts, and law enforcement agencies.
	Family involvement-True family involvement values parents for their advice, experience, and expertise in the community, as clients of our public systems of care, and as experts in the lives of their children.
	Comprehensive approach-Effective programmes address, either directly or through partnerships, all the factors that affect truancy, including transportation, mental health issues, academic issues, and school climate.
	Incentives and sanctions-Effective programmes combine meaningful sanctions for truancy and meaningful incentives for attendance to change the behaviour of students. For example, suspending students from school for truancy is not effective and does not promote pro-school attitudes among students.
	Supportive context-This context includes organizations, community cultures, and policies
2.8	Knowledge Gap
An indication from the above discussion strongly shows that truancy being ugly in its nature, is closely influenced by family, community, school, students and teachers factors, and each of these plays its role with various magnitude and sometimes area specific. This link may be supported by the fact that truancy has continued to resurface among the students in most public secondary schools despite various effort being done to reduce or stamp it out including corporal punishments.
























This Chapter presents the methodology which was used in this study. Issues covered include; research design, area of the study, target population, sample and sampling procedures, sources of data and methods of data collection, validity and reliability of data collections instruments as well as data analysis procedures and ethical considerations.

3.2	Research Design
Research design is defined as the conceptual structures within which the research is conducted. It constitutes a blueprint for the collection, measurement and analysis of the data that helps the researcher to get relevant data to realize the objectives of the study (Kothari, 2004). In this study data were collected by using a descriptive survey approach that gave an opportunity to have a relatively small  area of coverage and the respondents with varied experiences and views. 

In addition, the selection of an approach to be employed in any research normally depends on the nature of question under consideration and objectives of the research itself (Best and Khan, 1992). In the light of this understanding, the study was largely qualitative in nature although some elements of quantitative approach were also employed. 
The use of qualitative approach in this study involved the understanding of contributing factors to student truancy in community secondary schools in Tanzania. The understanding is further based on building a complex, holistic picture, reporting views of respondents, respondents’ experience, and a detailed description of events, direct interactions and observed behaviours of the respondents. Qualitative approach allows interaction between the researcher and respondents so as to get first hand information about the problem under investigation (Silverman, 2010). The theoretical underpinning of this approach is that reality does not exit “out there” for everyone to see and experience the same way, but each individual socially constructs objective reality (Silverman, 2010). 

3.3	Area of the Study
The area of the study is defined as the place where data was collected (Frankfort, 1996). This study was conducted in Mbeya Municipality and Mbeya Rural districts. 
The reason for selecting this study area was that parents and guardians differ in many ways such as the occupations they conduct, education background and their socio-economic status and activities they carry out. This situation was assumed to provide valid and reliable information of the truant students who come from different family positions or backgrounds.

3.4	Target Population, Sampling Procedures and Sample 
3.4.1	Target Population of this Study
Population is defined as the entire set of individuals to which findings of the survey are to be extrapolated (Paul and Stanely, 2008). For this study, the target population covered respondents who reflected the diversity of ideas, experiences, and feelings about contributing factors to students’ truancy. 
3.4.2	Sampling Procedures
Sampling technique is a procedure used to select some elements of a population in such a way that it represents the actual characteristics of the total population (Cohen et al., 2000). In this study probability sampling and non probability sampling procedures were both utilized to obtain the targeted sample of the respondents of the study.

First, purposive sampling was employed. As its name suggests, purposive sampling was used to select key participants who by virtue of their job positions were expected to possess relevant information related to the study. Discipline masters and mistresses together with the class masters and mistresses of form three and form four from the six schools were purposely involved in this study because of their  positions were responsible for student discipline. Furthermore, heads of the six schools, School Board Members, Mbeya Municipality Education Officer, Mbeya Rural Educational Officer and Ward Education Coordinators were also purposively selected in this study because they assumed to have wide knowledge and experience on various problems facing schools including truancy in community secondary schools.

Secondly, a simple random sampling was employed in selecting students who were involved in the study. Gender balance was also taken into consideration. A sample group was randomly selected from 12 streams of the six schools. 20 students (i.e. 10 boys and 10 girls) were picked from each stream to make a group of 240 students. Moreover, in obtaining the sample of 120 students, 240 pieces of paper written “YES” and the rest, written “NO” were prepared. 60 pieces of papers written “YES” and “60” pieces of papers written “NO” were given to girls.  Similarly, 60 pieces of papers written “YES” and “60” pieces of papers written “NO” were given to boys. Then all piece of papers were put in two separate boxes that were free for boys and girls respectively to pick. Only students who picked “YES” pieces of papers were involved in the study. Form three and form four classes were purposely selected because it was assumed that they have stayed at a respective school for long time and thus they have a wide experience regarding the contributing factors to student  truancy.

3.4.3	Sample Size













Source; Field data 2012

3.5	Methods of Data Collection
In this study interviews, questionnaires, focus group discussion guide and documentary review checklist were used in collecting data. According to Borg and Gall (2003) using more than one method enables the researcher to cross-validate information and data collected from a variety of sources Due to the nature of this study, a combination of interviews, questionnaires, focus group discussions, and documentary review were applied in order to integrate qualitative and quantitative approaches which are necessary in solving research problems.

3.5.1	Interview
The interview is an exchange of views between two or more people on a topic of mutual interest and emphasizes the social context of research data (Cohen et al., 2000). It is a research instrument that involves the collection of data through verbal interaction between the interviewer and the interviewee. An interview provides a chance for the respondents to expand on their ideas, explain their views and identify what they regard as crucial factors. A semi-structured type was selected because it allowed flexibility in probing much more information from participants. The method has a disadvantage in that the analysis of the data can be difficult and time consuming. For this study, Interviews were held with the District Education Officers (DEO), and Ward Education Coordinators (WECs). The interview guide is found in Appendix IV.

3.5.2	Questionnaires
Questionnaires are referred to as a formatted set of questions that are drawn up to meet the objectives of the study (Ary et al., 1996). The questionnaires that were employed in this study had both close-ended and open-ended items. Using questionnaire was appropriate because it was economical and ensured anonymity, particularly when dealing with a large sample (Nardi, 2003 and Punch, 1998). A questionnaire with close-ended items was preferred because of their easiness to fill, consuming shorter time, keeping subjects to the point and giving a wide range of choice (Kothari, 2004). Despite the fact that open-ended items are difficult to score and time consuming the questionnaire was preferred because it helped to give detailed information on contributing factors to the prevalence of student truancy. In addition, a questionnaire was also chosen because it was easy to administer and had the potential of eliciting a lot of information from a large number of respondents within a relatively short period. The questionnaire in this study was used to tap information from form three and form four students, teachers and heads of schools. The questionnaires for students, teachers and heads of school are found in Appendices I, II & III respectively. 

3.5.3	Focus Group Discussion (FGD)
Focus group discussions were crucial for the study because of their characteristics of allowing exchange of views and feelings about phenomena in a group with other people (Silverman, 2010). Focus group discussion applies to a situation in which the interviewer asks group members very specific questions about a topic. Therefore, focus group discussions helped to provide more information than could be obtained in a much more time consuming exercise of individual interviews with the same category of respondents (Silverman, 2010). The focus group discussions in this study involved eight School Board Members (SBMs) on the attitudes, opinions and ideas about students’ truancy. Respondents were invited to give their ideas and opinions about the contributing factors to student truancy. The Focus Group Discussion guide is found in Appendix V. 

3.5.4	Documentary Review
Documentary review can be defined as a method for data collection which involves deriving information by studying written documents (Best and Kahn 1992). In this study, review of documents regarding contributing factors to students’ truancy involved going through school daily attendance records, classroom attendance, weekly logbooks as well as library materials and internet. Documentary review checklist is found in appendix VI.

3.6	Validity and Reliability of Data Collection Instruments
Validity of instruments refers to the quality of data gathering instruments or procedures, which measure what is supposed to be, measured (Kothari, 2004). The coverage and relevance of the instruments for the problem under study are subject to content validity. This entails the extent to which questions in the instruments cover the ground to be explored and convey the intended meaning to the respondents. In order to realize the validity and reliability of the instruments, a pilot study was conducted using Legico community secondary school (municipality) and Pankumbi community secondary school (rural district) which were not included in the sampled schools. The pilot study was conducted with the aim of checking the effectiveness of the instruments in tapping the required information for this study. Findings from the pilot study from the two schools revealed areas which the researcher had to alter some items, for instance, simplifying some of items. 

3.7	Data Analysis Plan
Data analysis is a process that involves editing, coding, classifying and tabulating the collected data (Kothari, 2004). ). In this study, data were analyzed both qualitatively and quantitatively. Qualitative data were translated and categorized into various themes and sub-themes in identifying contributing factors to prevalence of student truancy. On the other hand, quantitative data were sorted, edited and coded through frequencies, tabulation and percentages. 

Data analysis started during the data collection process. This was done purposely so as questions that remained unanswered could be addressed before data collection was over. Quality control checks and criticisms were done daily for the purpose of avoiding inconsistency in data that were to be collected. This was done by triangulation of data through probing, cross validating, multiple comparisons, confirming, proofing and organization as well as peer reviewing.

3.8	Ethical Considerations








4.0	 PRESENTATION, ANALYSIS AND DISCUSSION OF THE FINDINGS

4.1	Introduction
This Chapter presents, analyses and discusses the research findings based on the five research objectives which focused on contributing factors to the prevalence of student truancy in community secondary schools in Tanzania. The five objectives were set to guide the study hence the findings are presented accordingly. The analysed information is presented and interpreted in frequencies, percentages and tables. 

4.1.1	Data Organisation
A total of 144 close ended questionnaires were distributed to students and teachers (Appendices I & II), while 6 open ended questionnaires were given to heads of schools (Appendix III). All instruments were recovered from these respondents without any problem. Information from interviews was collected from six Ward Education Coordinators and two District Education Officers. An interview guide was used (Appendix IV) and some of the questions were adapted during the interviews whenever the need arose. A copy of the interview guide which consisted of 6 questions was given to the interviewees ten minutes before interview session to read at their own time. The interviewees were asked to speak freely and give their own opinions. Furthermore, focus group discussions (Appendix V) for the present study were conducted with 8 school board members in order to find out more about the respondents’ experiences, thoughts and general feelings regarding the problem of truancy in Mbeya community secondary schools.
4.2	General Information
4.2.1	Personal Profile of Respondents
Table 4.1 demonstrates the sex composition of students, teachers and heads of   schools who participated in this study. 













Source: Research data 2012.

The study signifies that gender issue was highly observed in order to gather unbiased responses that were based on the gender of respondents. The rationale of including both gender was to evaluate whether both gender were aware of the contributing factors and negative consequences of student truancy in Mbeya community secondary schools. In this view the study was affirmed to disseminate useful information on factors that contribute to student truancy 
.
4.2.2	Respondents’ Age Distribution
Study findings on the percent distribution of the age of the students, teachers and heads of schools are given in Table 4.2.
Table 4.2 Respondents’ Age Distribution













Source: Research data 2012

The students’ age group of 14-17 years were dominant in the schools and their composition accounted for 56.7%. Students’ age group of 18-20 years accounted for 40% distribution while students with an age range above 20 years were few and scored about 03.3%. The findings of this study suggest that most students were at an early adolescent age. The teachers’ age group of 25-35 years accounted for 54.2%, while teachers’ age group of 36-45 years were rated at 41.7% and teachers aged above 45 years accounted for 04%. This suggests that most teachers in Mbeya community secondary schools are young. Furthermore, the study revealed that about 66.7% of heads of schools were found to belong to the age group of 25-35 years while 33.3% were between an age range of 35-45 years. There was no heads of schools who aged above 45 years.

The age group distribution of respondents in this study gave the clear picture of main respondents in Mbeya community secondary schools. This made possible to understand why truant behaviour prevailed in Mbeya community secondary schools. It is because the period of early adolescence is intense and unpredictable. Young adolescents have a tendency to be moody, restless and may exhibit erratic and 
inconsistent behaviour including truancy (Scales, 2003). On the other hand, for young teachers teaching can be demanding, requiring a great deal of physical, mental and emotional energy. They spent many hours preparing lessons and marking assignments. This situation deprived them sufficient time to follow-up students’ attendance leading to truant behaviour which persisted in Mbeya community secondary schools.

4.2.3	Teachers and Heads of Schools’ Work Experience  
Study findings on work experience of teachers and the duration of heads of schools in heading the schools are presented in Table 4.3.











Source: Research data 2012

This shows that the majority of teachers, rated at about 76.2% have work experience of between 06-25 years and 16.7% had only worked between 01-05 years, while 04.2% of teachers had a work experience of above 25 years. These findings on work experience denoted that most teachers have quite enough teaching experience. It was evident that they had gained experience in other secondary schools before joining Mbeya community secondary schools. Therefore, they were considered to have enough experience to deliver useful and valid data on factors which contribute to truancy. Similarly, 66.7% of the heads of schools had the experience of heading schools between 06-25 years, while 33.3% had the experience of between 01-05 years and none have experience above 25 years. Experience of heading schools was also considered to be relevant factor in disseminating practical data for the present study.

4.3	The Magnitude of the Problem of Truancy in Mbeya Community Secondary Schools











Table 4.4 The Magnitude of the Problem of Truancy
Activity	Respondents	Response	Number of Respondents	Percent




















Source: Research data 2012

The study findings have shown that the majority of student and teacher respondents, who accounted for 81.25% and 16.67% respectively, admitted that truancy problem existed in their schools while as few as about 02.08% of the students disagreed. Responses confirmed that truancy was a rampant problem in their schools. Based on this, it seemed reasonable to deduce that truant behaviour has become common in Mbeya community secondary schools in the study area.

On the other hand, when asked to state the rate of truancy in their schools, most student and teacher respondents rated 45.14% and 11.11% respectively, declared that there was high rate of truancy in Mbeya community secondary schools while 29.17% and 05.56% responses for students and teachers respectively, claimed it to be at moderate rate. Also about 05.56% of student respondents admitted to be at low rate and at the same time 03.5% of students seemed to be unaware of the problem. Furthermore, when asked to find out the categories of students commonly involved in truancy, 50% of students and 9.72% teachers confirmed that all sexes were engaged in truancy.  Therefore, from the study findings, it can be concluded that in Mbeya community secondary schools there was no sex difference in terms of student involvement into truancy. 

Views given in the interviews by District and Ward Education Coordinators indicated that truancy was a considerable problem in Mbeya community secondary schools. It was equally stated that the magnitude of the problem of truancy was at a high rate. This is confirmed in a statement by the District Education Officer from Mbeya urban district who recomments that: 
At present to my knowledge, there has been no study conducted on this matter, but it was alleged that out of ten students, three or four of them would usually skip school every day. By the same token out of ten students five or six of them drop out of school yearly before completing form four.
When the same question was asked to school board members, during a focus group discussion, they confirmed that truancy exists in Mbeya community secondary schools. One of the school board members gave her comments on the magnitude of the problem of truancy in Mbeya community secondary schools and lamented that:
During school hours, I always find students gossiping in nearby mama lishe kiosks. It is noticeable that teachers are not teaching, they are busy with their own businesses, they are not busy with our children and this makes many children not to attend school regularly. 

The findings of this study agree well with the ideas reported in the literature review. It has been stated that large cities report high rate of truancy (Baker, Sigman & Nugent, 2001). It has also been reported that in general larger schools have higher rates of truancy (Puzzanchera et al., 2004). 

4.4	 Factors Contributing to Truancy in Community Secondary Schools 
The second objective was to investigate the factors contributing to truancy in community secondary schools. The findings are summarised in Tables 4.5 to 4.8 according to the four categories of truancy factors (family, school, students and economic factors) as identified by Baker et al., (2001). Students and teachers were asked to select from five alternative answers for each category of truancy factors. 
4.4.1	Family Factors that May Cause Truancy








Table 4.5 Family Factors that May Cause Truancy
Family factors causing truancy	Respondent’s Ranking
	Strongly agree	Agree	Strongly disagree	Disagree	Don’t know
	F	 %	 F	 %	 F	%	 F	%	 F	%
Poor involvement of families in supporting children’s daily school attendance	74	51.4	44	30.6	9	6.3	10	6.9	  7	4.9
Unawareness by parents or guardians of the importance of school attendance	50	34.7	41	28.5	26	18	23	16	  4	2.8
Parental poverty situation	46	31.9	34	23.1	27	18.8	30	20.8	  7	4.9
Parental indulgence in alcoholism 	35	24.3	44	30.6	30	20.8	24	16.7	11	7.6
Source: Research data 2012

Findings have revealed a number of family factors that may be considered to promote truancy in Mbeya community secondary schools. Four major factors were identified to strongly favour the occurrence of truancy in the study schools. These included poor involvement of families in supporting children’s daily school attendance (51.4%); unawareness by parents or guardians about the importance of school attendance of their children (34.7%), parental poverty (31.9%) and parental indulgence in alcoholism (24.3%).
This study concurred well with the results reported in other studies (Baker et al., 2001; Van Breda, 2006). In these studies, parental poverty, parental indulgence in alcohol, parental ignorance about the importance of their children’s school attendance, and poor family involvement in supporting children school attendance were indicated to be factors influencing student truancy in schools. 


4.4.2	School Factors that May Cause Truancy 
The findings from student and teacher respondents who were asked using questionnaires on school factors that may cause truancy in Mbeya community secondary schools are presented in Table 4.6.

Table 4.6 School Factors that May Cause Truancy 
School factors causing Truancy	Respondent’s Ranking
	Strongly agree	Agree	Strongly disagree	Disagree	  Don’t   Know
	 F	 %	F	 %	 F	 %	 F	 %	 F	%
Lack of  a school Fence	75	52.1	27	18.8	11	 7.6	18	12.5	13	9
Unsupportive school Environment	71	49.3	33	22.9	18	12.5	17	11.8	5	3.5
Poor school supervision of daily attendance	71	49.3	40	27.8	16	11.1	10	6.9	7	4.9
Teachers not frequently attending their classes	66	45.8	32	22.2	27	18.8	18	12.5	2	1.4
Lack of lunch provision	61	42.4	38	26.4	14	9.7	19	13.2	12	8.3
Excessive corporal punishment	60	41.7	42	29.2	16	11.1	14	9.7	12	8.3
Teachers’ use of abusive language 	49	34	40	27.8	16	11.1	32	22.2	7	4.9
Poor monitoring of classroom attendance	40	27.8	48	33.3	17	11.8	19	13.2	20	13.9
Poor teaching Methods	33	22.9	48	33.3	35	24.3	24	16.7	4	2.8
Source: Research data 2012

The study has revealed that lack of a school fence to contain students at school was rated the highest factor about 52.1% of the responses causing truancy among the learners. Poor school supervision of daily attendance as well as unsupportive school environment were rated second and each factor accounted for almost 49.3% of the responses. The lack of provision of lunch to the students at school was another factor, and it accounted for approximately 42.4% of the responses. Other strongly voted factors were teachers not frequently attending their classes; excessive corporal punishment and teachers’ use of abusive language were rated at 45.8%, 41.7% and 34% respectively. Other factors including poor monitoring of classroom attendance, and poor teaching methods were voted lowly at about 27.8%, and 22.9% respectively 

During interview, District and Ward Education Coordinators argued that truancy in Mbeya community secondary schools was attributed by a number of school factors which demoralise  teachers and make them to become ineffective in performing their duties which often leads to students disappointment and therefore encourage them to practise truancy. These factors include: - teachers not having been promoted for a long time, not being paid good salaries in time, and lack of other incentives a teacher deserves. Many teachers don’t have accommodation around the school except heads of schools. The government for a long time has not been able to keep its promises of paying their cumulated claims and failed completely to improve their work environment. One ward education officer said:
Teachers in Mbeya region like other teachers in Tanzania are disappointed and completely depressed and have lost the morale of performing their duties”. He emphasised that “my child complained to me that their mathematics teacher teaches them only twice per week.
It was apparent that missing some of mathematics periods per week made students to become less motivated hence encouraging them to skip mathematics period.
This study agrees well with the school factors indicated in the literature review. Studies elsewhere have shown that school factors play a more important role than other factors in causing truancy and contribute to large numbers of students to practice truant behaviour (Noguera, 2003). School factors such as unsupportive school environment, poor school supervision of daily attendance, teachers not frequently attending their classes, lack of provision of lunch to the students at school, excessive corporal punishment, teachers’ use of abusive language, poor monitoring of classroom attendance and poor teaching methods are well documented as school factors that cause truancy (Keys, 1994; O’Keef, 1994; Batter, 2002; Capps, 2003; Van Breda, 2006).
4.4.3	Student Factors that May Cause Truancy 
The findings from student and teacher respondents who filled questionnaires are presented in Table 4.7. 
Table 4.7 Student Factors that May Cause Truancy 




Browsing internet  	60	41.7	31	21.5	18	12.5	25	17.4	10	6.9
Playing pool during school hours	57	39.5	43	29.8	23	15.9	13	 9.02	  8	5.6
Existence of physical violence 	52	36.1	44	30.6	19	13.2	23	16	6	4.2
Involvement in love affairs during school hours	48	33.3	39	27.1	14	9.7	24	16.7	19	13.2
Early Marriages	35	24.3	44	30.6	30	20.8	24	16.7	11	  7.6
Sexual harassment	25	17.4	30	20.8	27	18.8	44	30.6	18	12.5
Source: Research data 2012
The Study showed that orphanage was the leading factor and was rated the highest ranking of 43%. Browsing internet, playing pool game during school hours as well as physical violence were listed as a second, third and fourth school factors in that order and their responses were set at 41.7%, 39.5% and 36.1% distribution respectively. Involvement in love affairs during school hours and early marriages were subsequent factors which accounted for about 33.3% and 24.3% of the responses, respectively. Sexual harassment was another cause factor for truancy among Mbeya community secondary school learners and was considered the least in the priority list and rated low with responses registered at 17.4% distribution. 

During focus group discussions, with the school board members, they stated that other student factors apart from those discussed earlier, included: Mbeya nanenane exhibitions, full-moon plays and TV overnight watching. One of the school board members narrated that:
In Mbeya city during nanenane exhibitions many students go out of schools without permission and participate in these exhibition activities for almost two weeks. Also at full-moon time many children are left free to dance the whole night, as the result the next day they either go to school late or completely absent themselves from school. In the same token, students are in favour of European football competitions. It is common that they sleep very late because of watching football competitions. As a result of watching football matches up to night, the following day the students fail to attend classes and go home to sleep before the end of school hours.
This study largely agreed with the findings of other studies. It has been observed that orphanage, browsing internet, playing pool game during school hours as well as physical violence, involvement in love affairs during school hours and early marriage and sexual harassment were student factors contributing to truancy (Carlen et al., 1992; Lewis, 1995; Lewis, 1995)

4.4.4	Economic Factors that May Cause Truancy
The findings from student and teacher respondents who were asked through questionnaires the causes of truancy as influenced by economic factors in Mbeya community secondary schools are presented in Table 4.8. 
Table 4.8 Economic Factors that May Cause Truancy
Economic factors causing Truancy	Respondent’s Ranking
	Strongly agree	Agree	Strongly disagree	Disagree	Don’tKnow
	F	%	F	%	F	%	F	%	F	%
Involvement in child labour 	66	45.8	37	25.7	17	11.8	11	7.6	13	9
Failure to pay school fees 	52	36.1	44	30.6	19	13.2	23	16	6	4.2
Involvement in small businesses	30	20.8	34	23.6	23	16	42	29.2	15	10.4
Source: Research data 2012

The study has demonstrated a number of economic factors that have contributed to truancy. Involvement in child labour claimed to be the leading factor and accounted for about 45.8% of the responses. Failure to pay school fees was rated third in influencing truancy and it accounted for 36.1% of the responses. Furthermore, involvement of school children in small business attracted them to search for petty cash. This instigated the affected students to allocate less time for studies and legalise truancy from school. In the present study involvement of school children in small business was rated low with responses accounting for about 20.8%. The study findings assume that the high cost of education can be regarded as the main cause of truancy as an economic factor. For instance, the majority of Mbeya people depend on the land and derive most of their income for the family from both agricultural and animal production. Parents therefore, need human resource to work in the farm or caring for cattle in order for them to meet the cost. 

When the heads of schools were asked to indicate the economic related causes of truancy in their schools, they gave a number of them which including; shortage of essential school requirements for students such as uniforms and copybooks, parental desire of earning more money using their children by forcing them to indulge in child labour e.g. domestic chores, “shamba” work or involvement in petty businesses during school hours. This was noticeable in Mbeya rural areas whereby parental income of many families were assumed to be low, as they depend solely on subsistance crops such as Irish potatoes and maize. 

This study findings concur well with those reported by other researchers (Williams, 2000; Danesy and Okediran, 2002; Shittu, 2004). It has been established that  involvement in child labour, failure to pay school fees and other contributions as well as children involvement in small business results into students not to attend school regularly .
4.5	The Family Efforts in Reducing Student Truancy




Table 4.9	 The Family Efforts that Reduce Student Truancy 




Asking what students did at school	33	22.9	26	18	37	25.7	16	11.1	32	22.2
Rewarding for good academic performance	33	22.9	52	36.1	39	27.1	23	16	7	4.9
Encouraging regular school  attendance 	26	18	54	37.5	30	20.3	21	14.6	13	9.2
Paying of school fees and other contributions	23	16	32	22.2	48	33.3	33	22.9	8	5.6
Discussing students’ school attendance with teachers	22	15.3	37	25.7	39	26.4	36	25	11	7.6
Reprimand those who roam about the street during school hours	21	14.6	35	24.3	48	33.3	18	12.5	12	8.3
Monitoring the children whereabouts during school hours	18	12.5	32	22.2	29	20.1	54	37.5	11	7.6
Source: Research data 2012

The study has revealed that families were usually involved in the provision of lunch to students at school and this aspect seemed to be rated highest by respondents who strongly agreed and accounted for 25% of the responses. Factors relating to parents asking what the students did at school and rewarding them for good academic performance were both ranked second and each accounted for 22.9% of the responses. Encouraging students’ regular school attendance was ranked fourth and rated 18% of the responses. The issue of paying school fees ranked fifth and accounted for about 16% of the responses. Parents discussing students’ school attendance with teachers ranked sixth with the rate 15.3% of the responses. Lastly the factor involving reprimanding those students who roam about the street during school hours ranked seventh and accounted for 14.6% of the responses. From the study findings it can be deduced that the percentages for factors strongly agreeing for family efforts in reducing truancy were relatively low. This implied that families were not very much involved in reducing truancy in Mbeya community secondary schools.
On the issue of family efforts in reducing truancy, the responses from interviewees showed families to be fairly low involvement. This argument can be explained by one interviewee who asserted that:
I witnessed several times some families reporting to the heads of schools about people who have the bad  habit of hiding students in their homes and sell for them alcohol (“pombe”) and practising sex with students during school hours.” This allegation implied that some families around Mbeya community secondary schools don’t bother about students’ school attendance and the negative impact of truancy has on students’ academic achievement.
These findings were in line with literature review which indicated that family efforts have important influence on reducing student truancy. Specific parental behaviours such as monitoring students’ whereabouts, parent-child discussions about school, volunteering at school, and Parent-Teacher Association (PTA) or Parent-Teacher Organisation (PTO) membership have all been shown to reduce truancy among students (Astone and McLanahan, 1991; Duckworth and DeJong, 1989; Lee, 1994; McNeal, 1999).
4.6	 The Negative Consequences of Truancy
The fourth objective of the study was to identify the negative consequences of truancy.. The findings are presented in Table 4.10. 
Table 4.10 The Negative Consequences of Truancy 
Negative consequences of truancy	Respondent’s Ranking
	Stronglyagree	Agree	Strongly disagree	Disagree	Don’tKnow
	F	%	F	%	F	%	F	%	F	%
Suspension from school 	81	56.3	37	25.7	12	8.3	8	5.6	6	4.2
Dropping out of school	79	54.9	34	23.6	16	11.1	10	6.9	5	3.5
Teen pregnancy	76	52.8	48	33.3	10	6.9	6	4.2	4	2.8
Academic under-performance	75	52	33	22.9	15	10.4	12	8.3	4	2.8
Indulging into delinquent Activities	67	46.5	50	34.7	12	8.3	7	4.9	8	5.6
Turning into prostitution	64	44.4	42	29.2	16	11.1	18	12.5	4	2.8
Poor commitment to school activities	58	40.3	53	36.8	11	7.6	17	11.8	5	3.5
Becoming socially isolated	57	39.6	35	24.3	31	21.5	21	14.6	6	4.2
Contracting sexually transmitted diseases	57	39.6	48	33.3	14	9.7	17	11.8	8	5.6
Involvement as bodadoda operators	56	38.9	52	36.1	10	6.9	16	11.1	3	2.1
Getting corporal Punishment	53	36.8	63	43.8	11	7.6	10	6.9	7	4.9
Turning into street children	44	30.6	59	41	17	11.8	15	10.4	9	6.3
Source: Research data 2012

The students and teachers strongly pointed out that the main consequences of truancy among Mbeya community secondary schools was suspension from school (56.3%). Other consequences in ascending order were described to include, dropping out of school (54.9%), teen pregnancy (52.8%), academic underperformance (52%), indulging into delinquent activities (46.5%), turning into prostitution (44.4%), poor commitment to school  activities (40.3%), becoming socially isolated (39.6%), contracting sexually transmitted diseases (39.6%), involvement as “bodaboda” (38.9%) operators, getting corporal punishment (36.8%) and turning into street children (30.6%).  In this view, the study findings affirmed that truancy is a common and serious problem in the area and is causing truants to waste their opportunities to schooling and expose them to the danger of not becoming productive, responsible members of the society.

The heads of schools questionnaire (Appendix. III) on the negative consequences of truancy in their schools, drew responses that can be briefly summarized as follows; spoiling of school name and community in general, death of students through beating  from allegation of being thieves, students academic under performance, early marriage and teen pregnancy, infection of sexual transmitted diseases, engaging into substance abuse, lose interest of schooling hence cut-short their academic life, students remain ignorant, increase of national poverty level, growth of immoral and unethical behaviours in the community. 
From the interview conducted with the District and Ward Education Coordinators, it was revealed that in Mbeya community secondary schools, a majority of truant students do not complete their studies. However, some of truants showed under performance in assignments and tests with the outcome of performing poorly in national examinations. The spill over effect of truancy is students becoming street boys and indulging in substance abuse. On the other hand, respondents who participated in focus group discussions asserted that truancy had negative consequences on the students who often involve into immoral activities and do not complete their studies.
These observations concur with findings from other studies (Baker et al., 2001 and Heilbrunn, 2007) which noted that students who were not in school were usually unsupervised therefore; they tend to stand in the influence of many consequences (Heilbrunn, 2007). It has been found that truant students suffer from unfortunate consequences such as scoring lower grades, need to repeat classes, drop out of school and expulsion from school as well as failure to graduate due to not completing their secondary education. Other consequences of truancy have been shown to include indulgence in substance abuse, delinquency, gang activities and related criminal behaviours and dropping out of school.
 
4.7	  Possible Strategies which Community Secondary Schools could Adopt to Reduce Truant Behaviour


















Table 4.11 Possible Strategies which Schools could Adopt to Reduce Truant     Behaviour
Possible  strategies  schools could use to reduce truant behaviour	Respondent’s Ranking
	Strongly agree	Agree	Strongly disagree	Disagree	Don’t know
	 F	%	F	%	F	%	F	%	F	%
Family collaboration with school administration to ensure  that students do not wander in streets 	109	75.7	31	21.5	4	2.7	0	0	0	0
Both teachers and students to attend school daily	107	74.3	32	22.2	2	1.4	3	2	0	0
Involving parents in school  meetings to discuss  truancy problem 	106	73.6	32	22.2	5	3.5	1	0.7	0	0
Avoiding frequent  expulsion of students due to failure to pay school fees 	105	72.9	32	22.2	5	3.5	2	1.4	0	0
Daily monitoring of teacher attendance in  every period.	105	72.9	24	16.7	6	4.2	2	1.4	2	1.4
Educating families on enforcing children’s  daily  school attendance 	105	72.9	28	19.4	4	2.7	6	4.2	1	0.7
Improving school environment 	101	70.1	40	27.8	2	1.4	1	0.7	0	0
Building school fence 	101	70.1	30	20.8	7	4.9	3	2	3	2
The use of participatory methods in teaching	100	69.4	29	20.1	7	4.9	8	5.6	0	0
Building of  staff houses near the schools	99	68.8	34	23.6	5	3.5	8	5.5	6	4.2
Teachers  to attend  daily their classes	98	68	33	22.9	7	4.9	2	1.4	1	0.7
Rewarding students who  regularly attend classes 	97	67.4	32	22.2	11	7.6	2	1.4	2	1.4
Reduction of corporal punishment 	92	63.9	32	22.2	11	7.6	6	4.2	3	2
Conducting daily roll call every  period	91	63.2	45	31.3	3	2	2	1.4	3	2
Source: Research data 2012
The research results indicated that family collaboration with the school administration to ensure that students do not wander in the streets was the leading suggestion given by both students and teachers and it accounted for 75.7% of the responses. Whereas, having both teachers and students to attend the school daily and involving parents in school meetings to discuss truancy problems were ranked second and third with responses accounting for about 74.3 % and 73.6% respectively.  

In addition, avoiding frequent expulsion of students due to failure to pay school fees was another suggested approach rated at about 72.9% of the responses. The daily monitoring of teacher attendance in every period was ranked the same as avoiding frequency of expelling students and this accounted on average for 72.9% of the responses. Similarly educating families on enforcing children’s daily school attendance and observing regulations for their children was advocated and it accounted for about 72.9% of the responses. On the other hand improving school environment in terms of furnishing school classrooms and laboratories, filling leaking roofs, white washing school building walls and having sanitized toilets was stressed by 70.1% of the responses. The respondents further noted that because of the cold weather in Mbeya, classroom windows need to be protected with shutters. However, student and teacher respondents further emphasised the need for building school fence, this was rated at about 70.1% of the responses. The use of participatory method in teaching to attract the attention of the students and promote love for the subjects was also advocated with responses rated at about 69.4% of the responses. These findings have the following implications, first students are encouraged to work in small groups for maximum participatory and cooperative learning; the teachers should assume the role of a facilitator to promote, guide and help students learning activities. The whole teaching and learning process should be participatory and interactive, where the students may learn by doing a series of logical activities. In the  literature review it was noted that if the student-teacher relationship is maintained in good faith and the communication between them is effective, students will have more respect for the teacher and pay more attention in his/her classes (Paine, 2002).

In addition, building of staff houses near the schools was highly advised because it is assumed to facilitate teachers to be around the school and performing their duties effectively together with monitoring the whereabouts of their students during school hours. The responses accounted for about 68.8%. Requiring teachers to attend daily their classes and rewarding students who regularly attended classes were strongly advocated for and the two strategies accounted for 68% and 67.4% of the responses respectively. Reduction of corporal punishment and conducting daily roll call during every period were suggested and ranked closely with each other accounting for 63.9% and 63.2% of the responses respectively. 

It has been shown that truancy can be reduced by designing intervention programmes and activities which can improve the overall safety within the school environment. Children are less likely to avoid school if they feel safe, comfortable and cared for and engaged in productive and rewarding activities. Attracting children and their families to the school and enabling schools to respond to the different learning styles and cultures of children have been termed to provide effective education to the learners (Smink and Reimer, 2005).
Strategies given out by the respondents in the present study agree well with the above views, except that they are not grouped in a particular manner of specificity. In the work of Smink and Reimer (2005), about 15 effective strategies that fall under four specific categories generalised as school community perspective, early interventions, basic core strategies and making the most of instruction were recommended.

4.8	Heads of Schools and Teachers’ Suggestions on Strategies that could be Applied to Reduce Truancy

4.8.1	Heads of Schools’ Suggestions on  Strategies that could be  Applied to Reduce Truancy

Responses on the strategies used to reduce truancy in Mbeya community secondary schools were also given by heads of schools. Following a question posed to these respondents about the strategies they usually employ in their respective schools to eliminate truancy, they had this to say. Parents of chronic truant students together with their children were normally summoned to the Ward Education Coordinator’s committee. After a length deliberation, the parents would be ordered to pay a fine amounting to Tzsh. 50,000/= each. The money is used for school development programmes. The children would be reprimanded in front of ward committee members. The decision by ward meetings to punish the parents is due mainly to their being irresponsible in monitoring the whereabouts of their children during school hours. This punishment implies that parents would be very much keen in following up the school attendance of their children and be responsible of paying school fees in time. This strategy which has not proven to be effective.
The findings of this study concur with the recent literature review which indicated that in many states in the USA parents can be fined or jailed if their children are habitually being truants, but the impact has not proven to be effective. Moreover, schools have been reluctant to file truancy petitions against children or parents because of the time staff will need to spend in court (Smink and Heibrunn, 2004). On the other hand there are good reasons why the courts hesitate to jail parents or place children in foster care or detention for truancy. Removing parents from home or the child from the school can be counterproductive in terms of attendance. Evidence that exist shows that the threat of such sanctions –and the sanctions themselves-do not reduce truancy (Wall, 2003).

In addition, heads of schools established counselling and guidance department unit in Mbeya community secondary schools. Special female teacher and male teacher counsellors were appointed and attended special seminars, in-service training courses and conferences to gain new tactics they could use to assist truant students. Usually the appointed counsellors became close to the truant students and acted like a father or a mother and were competent to advice them to change their behaviour. In view of this fact studies have shown that students are less likely to avoid school if they feel safe, comfortable and cared for (Smink and Reimer, 2005).

On the other hand, heads of schools assigned the assistant masters a duty of daily following-up closely the attendance register of teachers. Thus only those with genuine excuses such as: illness of close family members, attending funeral services of a close relative or colleague and other acceptable social problems would usually be excused from attending school. Teachers’ weekly attendance reports were submitted every Friday morning, to the heads of schools for the heads to check the teachers own attendance. It was apparent that using this strategy of close monitoring of teachers daily attendance assisted heads of schools to identify teachers who did not attend classes regularly. 

In the same token, classroom teachers were required daily to take attendance register records for their respective classes and in the evening before closing time, these records were given to the teachers on duty. At the end of the week the teachers on duty would submit the weekly students attendances reports to the discipline teachers and their committees for scrutiny and propose disciplinary actions to be taken. This strategy facilitated the class teachers to recognize truant students in their classes and assisted to have valid and reliable classrooms attendance records. 

This strategy agrees well with the findings in the literature which assert that different systems are in place at school to record attendance. All schools are compelled to record the attendance of learners in class registers on a daily basis. Schools are at liberty to devise additional measures for keeping and monitoring attendance records and certain schools do ‘spot checks’ in order to track students who are absent during lessons. However, despite these recording and monitoring procedures, learners continue to play truant on almost daily basis (Moseki, 2004).

Moreover, heads of schools stated that the use of participatory-teaching methods in classrooms e.g. group discussion, class-debate, student’s lesson presentation and oral short answer questions before and after the class made the students to be very active and in the long run became interested to attend classes. The findings of this study agree well with the literature review which has indicated that the New Zealand Curriculum Framework focuses on the individual student as the centre of all teaching and learning. However, certain teachers still employ an authoritarian type of teaching which could result in learners absenting themselves from school (Wiles et al., 2000). Usually students want to have open-minded, modern and enthusiastic teachers because keen teachers help students to be passionate with their work ( Horng et.al., 2005).

Heads of schools revealed that they strictly followed-up parents on the payment of Tshs.15,000/= per term as agreed in parents’ meeting for provision of porridge and lunch during school hours. It was noticed that schools which succeeded to provide porridge and lunch had an excellent school attendance. Students were assumed to attend all classes every day. This signified that lack of food during school hours  was also one factor for truancy in Mbeya community secondary schools.

In addition, heads of schools used school assembly to read school regulations and the accompanying penalties to educate the students on the importance of daily school attendance. The head of school from Ilemi community secondary school revealed that in one such assembly he told his students:
School attendance records have shown that the three students who scored division I and seven students who scored division II in our school were daily attending school and some received good school academic awards.”
Awareness of school attendance regulations and their penalties together with achieving academic underperformance was thought to reduce truant behaviour in Mbeya community secondary schools.
 
4.8.2	Teachers’ Suggestions on Strategies that could be Applied to Reduce Truancy
When teachers were asked to explain the strategies they used in reducing truancy in Mbeya community secondary schools, they came out with the following suggestions. Teachers said that truancy could easily be controlled by conducting classroom roll call at the beginning of every lesson when they entered in the class. If a student does not respond to the call, it meant that he/she was absent from the  class. He/she was noted and punished. In supporting this view one mathematics teacher from Itiji community secondary school said that:
In every lesson five minutes were used to conduct short quizzes which gave the whole picture of who attended or those who did not attend the class.
On the other hand teachers revealed that truancy was controlled in Mbeya community secondary schools by using participatory-teaching methods in their classrooms. Students during class were organised in groups of five or six students to discuss given questions. Each student was expected to participate by sharing his/her ideas to the given question and at the same time listening to his/her friends’ arguments. The teacher goes around each group to hear their contributions and helping them when there was some need. Also sometimes two or three students were given a section of a topic to present in a classroom. This method was assumed to make student attentive and be interested in sharing ideas and experiences with others. This observation concurred with findings from other studies which show that the individual student was the centre of all teaching and learning (Wiles et al., 2000). Keen teachers help students to be passionate with their work (Horng et al., 2005).
Moreover, teachers confirmed that good relation and communication with parents helped teachers to know if a student had a genuine reason for not attending school. It was also obvious that good communication with teachers made possible for the parents to be conscious of the importance of children’s school attendance on their academic good achievement. This finding was in line with what was found in literature review which indicated that communicating clearly with families was  a useful strategy for reducing student truancy. Furthermore, phone calls to parents of absent students were associated with improved student attendance (Helm and Burkett, 1989, Licht, Gard and Guardino, 1991). Also, providing timely information to families about attendance helped improve attendance rate in high schools (Roderick et.al., 1997). Keeping parents informed of their children’s attendance at school, allowed parents to monitor and supervise their children’s behaviours more effectively.

4.9	A Synthesis of Strategies to Reduce Truancy
Views about the effective strategies for reducing truancy in Mbeya community secondary schools are synthesized. Heads of school pointed out methods they considered to be effective strategies for reducing truancy. The first strategy involved the Ward Education Coordinators and community members around Mbeya community secondary schools. They were required to arrest students who walk around during school hours and return them to the respective school. The second strategy considered to be effective was the daily taking of students’ attendance register records. This practice makes easy to identify the chronic truant students. This implied that it was easy for the school disciplinary committee to deal with them more effectively. The third strategy affirmed to be effective in reducing truant behaviour was that of conducting frequently general school assemblies. The list of truant students were read by discipline masters/ mistresses and the heads of schools gave these truant students strokes before the assembly. In this way truant students felt humiliated before other students and were also worried to be expelled from school when truant behaviour occurred.

4.10	Summary




5.0	 SUMMARY, CONCLUSION AND RECOMMENDATIONS

5.1	Introduction
This Chapter presents the summary and conclusion of the study. It also makes recommendations for further research basing on the findings of the study. 

5.2	Summary of the Study
Truancy is a problem that is prevalent at a high rate among community secondary schools in Mbeya and considered as one of the significant factors in affecting learners’ academic performance in the area. The purpose of the present study was to examine factors which contribute to the prevalence of student truancy in Mbeya community secondary schools. The study was based on the five study objectives namely; examining the magnitude of the problem of truancy, identifying the factors contributing to truancy, exploring the family efforts in reducing student truancy, identifying the consequences of truancy and recommending possible strategies which community secondary schools could adopt to reduce truant behaviour. 

The study indicated that truancy is rampant among Mbeya community secondary school students. Several factors of truancy were identified as principal causes of truancy. These included, parental poverty, , parental indulgence in alcoholism, parental ignorance of school attendance regulations,  child labour, orphanage, browsing internet, playing pool game during school hours as well as  involvement in love affairs during school hours and early marriages. Other factors were; not providing lunch to the students at school, failure to pay school fees and other contributions resulting in suspensions and involvement of school children in small business, Mbeya nanenane exhibitions, full-moon plays and TV overnight watching, lack of  school fencing, poor school supervision of daily school attendance as well as unsupportive school environment, teachers not frequently attending their periods; excessive corporal punishment, teachers’ use of  abusive language  and poor monitoring of teachers’ daily classroom attendance  were also other causes of truancy.

Moreover, the study has revealed negative consequences of truancy that befall truant students in Mbeya community secondary schools. These include: suspensions and subsequent expulsion from school, dropping out of school, teen pregnancy, academic underperformance, delinquent activities, prostitution, poor commitment to school, social isolation, involvement in money making activities such as being “bodaboda” operators, severe corporal punishment administered to students, turning into street children, prostitution and contracting sexual  transmitted diseases.

Furthermore, the study revealed that there are some effective strategies which are applied by schools to reduce truancy. These include; punishing parents of chronic students by  Ward Education Coordinators’ Committeee  paying  a fine amounting Tzsh. 50,000/=, establishing a counselling and guidance department unit in schools, using participatory teaching methods to motivate students in the teaching and learning process, providing lunch at school, reducing corporal punishment and making a close follow-up of daily roll call. 
Finally, the study has revealed a number of strategies which schools are using  to reduce truant behaviour in Mbeya community secondary schools. These include; first, making sure that families work together with the school administration so as guarantee that students do not wander about the streets during school hours, secondly both teachers and students should attend school daily and remain within the school premises, thirdly, involving parents in school meetings to discuss truancy problems and lastly educating families on the importance of children attending school daily. 

5.3	Conclusion






Based on the study findings, discussion and conclusions, the following recommendations are made in order to reduce and eliminate truancy in Mbeya community secondary schools:
	Community, parents, as well as government and non-government organisations should collectively work together to create supportive school environment that is furnished with a school fence, avail adequate learning and teaching materials, build laboratories and libraries, provide sufficient qualified teachers, make available lunch and ample space for extra-curriculum activities.
	Community secondary schools should take a comprehensive approach by implementing intervention programmes that reduce truancy and establish an effective home-school communication. 
	Community secondary schools should create a link between parents and community and involve other educational stakeholders as well as private sectors in creating awareness about truancy and its negative consequences. 
	Parents should participate in drawing up school attendance policies. These policies must include a specific section on procedures, besides those prescribed by the Ministry of Education and Vocational Training (MOEVT) that will be used to reduce truancy, as well as describe incentives that will be offered as reward for regular attendance. Such rewards can be presented at school parents’ day.
	Heads of schools should not only appoint student counsellors or advisors, but also train them properly through in-service or pre-service training so as to make them capable of dealing effectively with truants.
	Heads of schools should adopt good practices from other countries which address matters relating to truancy prevention .programmes. 

5.5	Areas for Further Research
The present study has examined the contributing factors to the prevalence of truancy among community secondary schools in Mbeya districts. There are other areas which need to be studied in order to get a deeper picture of the problem of truancy in community secondary schools. Below are some areas of concern which demand further research.
	Effective intervention programmes for reducing truancy in community secondary schools.
	 The role school management can play to reduce truancy in community secondary schools.
	The reasons that account for the perceived difference in truant behaviour between girls and boys in community secondary schools.
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This questionnaire searches for information about contributing factors to the prevalence of the student truancy in community secondary schools in Mbeya districts. The information will be used to find solutions to the problem of truancy by designing programmes for controlling it. Feel free to give your opinion on the questionnaire items. Your responses will be treated with utmost confidentiality and will be used only for academic purposes.

Please tick (  ) and fill in where appropriate.
1. Sex:       [    ] Male       [    ] Female

2. Ages:    (i) [    ]   14-17 yrs   (ii) [    ] 18-20 yrs   (iii) [     ] > 20 yrs 

3. (a)  Do  truancy problems exist in your school?  
Yes [   ]        No [    ]   	Don’t know   [    ]
      (b)  If “YES” to what extent?	
High rate   [  ] Moderate rate  [ ]  Low rate [ ]  Don’t know  [  ]

4. Who are commonly involved in truancy among students?
     Girls [    ]     Boys   [   ]      All [   ] 	Don’t know   [    ]


5. Which among the following are the causes of student truancy in your school? 
Rate your answer by ticking in boxes as:
Strongly agree-1, Agree -2, Strongly disagree-3, Disagree -4, Don’t know-5

NO	Causes of student truancy	1	2	3	4	5
1	Poor involvement of families on supporting children’s school attendance					
2	Unawareness by parents/guardians of the importance of school daily attendance					
3	Parental poverty situation					
4	Indulgence in alcoholism					
5	Lack of a school  fence					
6	Unsupportive school environment					
7	Poor school supervision of daily attendance					
8	Teachers not frequently attending classes					
9	Excessive corporal punishment					
10	Teachers’ use of abusive language					
11	Poor monitoring of classroom attendance					
12	Using poor teaching methods					
13	Orphanage					
14	Browsing internet					
15	Playing  pool during school hours					
16	Existence of physical violence					
17	Involvement in love affairs during school hours					
18	Sexual harassment					
19	Early marriage					
20	Involvement in child labour					
21	Failure to pay school fees 					
22	Involvement in small businesses					






 NO	Family efforts in  reducing student truancy 	1	2	3	4	5
1	Encouraging regular school attendance					
2	Rewarding for good academic performance					
3	Discussing children school attendance with teachers					
4	Asking what children did at school					
5	Providing lunch at school					
6	Paying school fees in time.					
7	Discussing children’s school attendance					
8	Reprimand those who roam about the street during school hours					
9	Monitoring the children whereabouts during school hours					

7.Which among the following are the negative consequences of student truancy in your school? Rate your answer by ticking in boxes as: Strongly agree-1, Agree-2, Strongly disagree-3, Disagree-4, Don’t know-5

	 Negative consequences of student truancy	1	2	3	4	5
1	Academic under –performance					
2	Indulging into delinquent  activities					
3	Becoming socially isolated					
4	suspension from school					
5	Dropping out of school					
6	Teen pregnancy					
7	Becoming substance abuser					
8	Poor commitment to school activities					
9	Getting corporal punishment					
10	Involvement as bodaboda operators					
11	Involving into prostitution 					
12	Turning into street children					




8 .Which among the following are the possible approaches which schools could use
to reduce truant behaviour?  Rate your answer by ticking in boxes as: Strongly agree-1, Agree-2, Strongly disagree-3, Disagree-4,   Don’t know-5


NO	Possible strategies which schools could use to reduce truant behaviour	1	2	3	4	5
1	Family collaboration with school administration to ensure that students do not wander in streets					
2	Both teachers and students to  attend daily school					
3	Involving parents in school meeting to discuss truancy problem					
4	Avoiding frequent expulsion of students due to failure to pay school fees					
5	Daily monitoring of teacher attendance in every period					
6	Educating families on enforcing children’s daily school attendance					
7	Improving school environment.					
8	The use of participatory methods in teaching.					
9	Building of a school fence					
10	Building of staff houses near the school					
11	Teachers to attend daily their classes 					
12	Rewarding students who regularly attend classes					
13	Reduction of corporal punishment					


















QUESTIONNAIRE FOR TEACHERS 

This questionnaire searches for information about contributing factors to the prevalence of the student truancy in community secondary schools. The information will be used to find solutions to the problem of truancy by designing programmes for controlling it. Feel free to give your opinion on the questionnaire items. Your responses will be treated with utmost confidentiality and will be used only for academic purposes. 

Please tick (  ) and fill in where appropriate.
1.  Sex:            Female    [     ]           Male     [    ]

2.   Ages:          25-35 yrs [   ]      35-45 yrs [    ]      Above   45 yrs [    ]

3. (a)  Do  truancy problems exist in your school?  
Yes [   ]        No [    ]   	Don’t know   [    ]
   (b)  If “YES” to what extent?	
High rate   [  ] Moderate rate  [ ]  Low rate [ ]  Don’t know  [  ]

4. Who are commonly involved in truancy among students?
     Girls [    ]     Boys   [   ]      All [   ] 	Don’t know   [    ]


5. Which among the following are the causes of student truancy in your school? 
Rate your answer by ticking in boxes as: Strongly agree-1, Agree -2, Strongly disagree-3, Disagree -4, Don’t know-5

NO	Causes of student truancy	1	2	3	4	5
1	Poor involvement of families on supporting children’s school attendance					
2	Unawareness by parents/guardians of the importance of school daily attendance					
3	Parental poverty situation					
4	Indulgence in alcoholism					
5	Lack of a school  fence					
6	Unsupportive school environment					
7	Poor school supervision of daily attendance					
8	Teachers not frequently attending classes					
9	Excessive corporal punishment					
10	Teachers’ use of abusive language					
11	Poor monitoring of classroom attendance					
12	Using poor teaching methods					
13	Orphanage					
14	Browsing internet					
15	Playing  pool during school hours					
16	Existence of physical violence					
17	Involvement in love affairs during school hours					
18	Sexual harassment					
19	Early marriages					
20	Involvement in child labour					
21	Failure to pay school fees 					
22	Involvement in small businesses					








 NO	Family efforts in  reducing student truancy 	1	2	3	4	5
1	Encouraging regular school attendance					
2	Rewarding for good academic performance					
3	Discussing children school attendance with teachers					
4	Asking what children did at school.					
5	Providing lunch at school					
6	Paying school fees in time.					
7	Discussing children’s school attendance					
8	Reprimand those who roam about the street during school hours					
9	Monitoring the children whereabouts during school hours					

7. Which among the following are the negative consequences of student truancy in your school?  Rate your answer by ticking in boxes as: Strongly agree-1, Agree-2, Strongly disagree-3, Disagree-4, Don’t know-5

	 Negative consequences of student truancy	1	2	3	4	5
1	Academic under –performance					
2	Indulging into delinquent  activities					
3	Becoming socially isolated					
4	suspension from school					
5	Dropping out of school					
6	Teen pregnancy					
7	Becoming substance abuser					
8	Poor commitment to school activities					
9	Getting corporal punishment					
10	Involvement as bodaboda operators					
11	Involving into prostitution 					
12	Turning into street children					




8 .Which among the following are the possible approaches which schools could use
to reduce truant behaviour?  Rate your answer by ticking in boxes as: Strongly agree-1, Agree-2, Strongly disagree-3, Disagree-4,   Don’t know-5


NO	Possible strategies which schools could use to reduce truant behaviour	1	2	3	4	5
1	Family collaboration with school administration to ensure that students do not wander in streets					
2	Both teachers and students to  attend daily school					
3	Involving parents in school meeting to discuss truancy problem					
4	Avoiding frequent expulsion of students due to failure to pay school fees					
5	Daily monitoring of teacher attendance in every period					
6	Educating families on enforcing children’s daily school attendance					
7	Improving school environment					
8	The use of participatory methods in teaching					
9	Building of a school fence					
10	Building of staff houses near the school					
11	Teachers to attend daily their classes 					
12	Rewarding students who regularly attend classes					
13	Reduction of corporal punishment					















QUESTIONNAIRE FOR HEADS OF SCHOOLS

This questionnaire searches for information about contributing factors to the prevalence of the student truancy in community secondary schools in Mbeya districts. The information will be used to find solutions to the problem of truancy by designing programmes for controlling it. Feel free to give your opinion on the questionnaire items. Your responses will be treated with utmost confidentiality and will be used only for academic purpose























































INTERVIEW GUIDE FOR EDUCATION OFFICERS

1.	What are the cause factors for truancy among Mbeya community secondary school students?
2	What is the extent of family efforts in reducing student truancy in Mbeya community secondary schools?
3.	What are the negative consequences of truancy among Mbeya community secondary school students?




















FOCUS GROUP DISCUSSION GUIDE FOR SCHOOL BOARD MEMBERS

1.	What are the cause factors for truancy among Mbeya community secondary school students?
2	What is the extent of family efforts in reducing student truancy in Mbeya community secondary schools?
3.	What are the negative consequences of truancy among Mbeya community secondary school students?



















SN	Checklist for  documentary review  of student truancy	Yes	No
1	Does the school keep daily attendance list?   		
2	Do students attend school daily?		
3	Does the school conduct daily roll call?		
4	Do truant students get suspension?		
5	Do truant students get corporal punishment?		
5	Does the school provide lunch?		
6	Do all parents pay school fees and other contributions?		
7	Do teachers attend classes daily?		
8	Do parents involved in discussing student truancy problem with school administration?		
10	Does the head of school conduct school assembly to discuss student truancy?		
11	Does disciplinary committee take action on truant students?		
12	Does the school keep disciplinary meetings records?		
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